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l.  PRELIMINARY 

 
Shepherd called the November 18, 2014, work session to order at 6:00 p.m. 
 

Roll Call  
 
The following members were present:  
 

JulieMarie A. Shepherd, president 
Cathy Wildman, vice president  
Mary W. Lewis, secretary 
Dan Jorgensen, treasurer  
Amber Drevon, director 
Eric Nelson, director 
Barbara J. Yamrick, director 
 

Also meeting with the Board of Education were: 
 

D. Rico Munn, superintendent of schools 
William Stuart, deputy superintendent  
Georgia Duran, chief communication officer  
Brandon Eyre, district legal counsel  
Lisa Escárcega, chief accountability and research officer 
Damon Smith, chief personnel officer 
David Trautenberg, chief financial officer 
Adrienne Bradshaw, controller  
Tonia Norman, assistant to Board of Education 
 

Pledge of Allegiance 
 
Shepherd led the Board and audience in the pledge to the flag.  She then 
welcomed visitors to the meeting.   

 
Approval of Agenda 
 

The November 18, 2014, agenda was approved as written.      
 

Approval of Minutes 
 
The minutes of the regular meeting of the Board of Education held on November 
11, 2014, will be presented for approval on December 2, 2014.         
 

II.  BOARD WORKSHOP 
 

Priority Improvement and Turnaround Schools Unified Improvement 
Planning 
 

Youngquist and Escárcega reviewed a presentation that highlighted the CDE 
accreditation process, the district school-level accreditation process, supports for 
schools listed as priority improvement or turnaround status, and the process 
used to fund and determine differentiated support structures and risk factors for 
district schools.   
 
Board members were provided copies of unified improvement plans (UIP) from 
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Aurora Central, Jewell, Fletcher and Crawford, in advance of the meeting.  Site 
principals provided the Board with a summary of progress and work to address 
identified risk factors and improvement strategies within their unified 
improvement plan. The Board will be presented with information and provided 
with priority improvement or turnaround unified improvement plans for APS and 
21 schools on December 2.  
 
Aurora Central High School Principal Mark Roberts introduced his team, 
including Nathan Smith, assistant principal; Cynthia Trinidad-Sheahan, assistant 
principal; and Matthew Ashlock, assistant principal, and provided an overview of 
major improvement strategies within their unified improvement plan to address 
curriculum and instruction, equity and engagement, and communication and 
accountability.  Roberts shared that staff is focused on major improvement 
strategies within the unified improvement plan and end of the year data has 
indicated progression.   
 
Drevon asked for clarification around Aurora Central’s unified improvement plan 
in that root causes are not clearly identified.  Roberts shared that staff and the 
site P-20 director are currently reviewing the plan to indentify root causes.  He 
stressed the importance of receiving students at their current learning level, 
increasing achievement in reading, writing, and math, and implementing best 
practices based on research in every classroom.      
 
Lewis asked about a typical day for early interventionist teachers.  Trinidad-
Sheahan shared that teachers schedule one-on-one conferences with students 
on a daily basis to check progress, grades, and attendance.  Teachers have five 
classes per day with approximately 25 students.  Two teachers work with 
freshmen and two teachers work with sophomores.  Teachers set aside one day 
to tutor students in various content areas and provide after school opportunities 
and Power sessions throughout fall break and the summer to assist with credit 
recovery.  Teachers provide English interpretation assistance for parents and 
other learning opportunities so they can better assist their student.    
 
Nelson asked about parent and community engagement efforts.  Trinidad-
Sheahan shared that staff partnered with Colorado State University, Parenting 
Matters Program, to provide parents with a venue to ask questions and learn 
various skills.  Brain wise curriculum is utilized to help parents better understand 
the emotional development of teens during monthly coffees or afternoon talks.   
Counselors and community partners work with parents during sessions to 
provide information on credits, financial aid and college applications.  Parents 
also have opportunities to attend workshops during parent/teacher conferences.    
 
Wildman asked about decreases in student discipline.  Roberts shared that 
conversations were held with staff to discuss strategies to reduce out-of-school 
suspensions and utilizing restorative practices and other alternatives to keep 
students in school.   
 
Jewell Elementary School Principal Patricia Lewis provided an overview of action 
research and theories of actions, including evaluation of formative and 
summative effectiveness, piloting units of studies, integration of content and 
literacy through inquiry, peer observations and vertical instructional rounds, 
READ Act support for students, differentiated support structures,  and first 
quarter behavior data.    
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Principal Lewis highlighted the grant supported parent center that has been 
established at Jewell to provide food and clothing to families throughout the 
school year.  She shared that Jewell has partnered with Atlanta Bread, which 
provides leftover breads and pastries to the center.  She added that parents will 
have an opportunity to take English classes and approximately 34 parents have 
signed up to date.    
 
Principal Lewis reviewed efforts to celebrate diversity and make students and 
families feel more welcome at school.  She shared that student and family photos 
from a recent staff barbeque, Back-to-School night and the upcoming winter 
festival will be displayed in hallways throughout the school.   
 
Nelson applauded efforts at Jewell and asked about the diversity of staff 
compared to students.    Principal Lewis acknowledged that the staff is not very 
diverse, but she is always looking to interview and hire teachers and staff of 
color.  She shared that Gateway students will provide tutoring services for fourth 
and fifth grade students and noted that four male teachers have been hired as 
well as a Hispanic male intern to work in the parent center.    
 
Jennifer Kimpson, principal of Fletcher Community School, provided an overview 
of supports, outcomes and impacts to address major improvement strategies and 
discussed K-2 literacy supports and reading growth data from quarter one.   
 
Yamrick asked about staff administration of the DRA-2 assessment.  Kimpson 
shared that all of the instructional staff has been trained to administer the 
assessment.   
 
Nelson asked about staff diversity.  Kimpson shared that there are a significant 
number of diverse classified staff, but not a significant number of diverse 
instructional staff.   
 
Crawford Elementary Principal Jennifer Passchier provided an overview of 
Crawford’s unified improvement plan and reviewed major improvement strategy 
number two that highlights standard-based math instruction and major 
improvement strategy number three that highlights how to build understanding 
around reading components and instruction to assess student learning around 
the strategy.     
 
Yamrick asked if reading and writing skills were centered on content areas. 
Passchier shared that 25 percent is based on content areas. 
 
Lewis asked about efforts to provide books for elementary students.  Passchier 
shared that the Book Trust Program at Crawford provides opportunities for 
students to obtain books.   Kimpson shared that books are provided to students 
who participate in the summer reading program at Fletcher.    
 
Nelson asked about the percentage of diverse staff.  Passchier shared that there 
is diversity among the classified staff, but not the instructional staff.       
 
Escárcega shared that the Board will review priority improvement and turnaround 
unified improvement plans for the district and 20 schools at the December 2 
Board meeting.    
 
Shepherd thanked principals for providing information to the Board. 
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A copy of the Priority Improvement and Turnaround Schools Unified 
Improvement Planning presentation is appended to the November 18 Board 
minutes.   
 
Retention, Social Promotion and Rigor 
 

Youngquist and Escárcega reviewed a presentation that highlighted 
considerations and research around retention and social promotion.  The READ 
Act provides new retention expectations for third grade students with significant 
reading deficiencies and requires that a retention conference be held 45 days 
prior to the end of the school year.  Second language learners, students with 
disabilities, and students who have been previously retained are exempt.     
Parents of third grade students will make the final decision related to retention in 
the 2014-15 and the 2015-16 school years.  The Superintendent or his/her 
designee will be expected to approve the final decision related to student 
retention in the 2016-17 school year.  The Board will set the final policy for the 
district.   
 
The Board was asked to provide input and feedback on alternative responses 
and guiding questions related to retention and social promotion.  Some of the 
responses are as follows:   
 

 Review and determine different approaches to increase grade-level 
achievement.  

 Provide more time and opportunity for students who need additional 
instruction in targeted areas.   

 Provide specific and effective learning opportunities within existing time 
frames.   

 Consider implementation of a competency-based approach that provides 
targeted instruction based on student strengths and personalized learning 
styles.  

 Implement a student learning plan based on a competency-based 
approach. 

 Consider the effects on teachers and classroom management when 
moving students within a competency-based model.      

 Allow schools to utilize resources to provide targeted instruction after 
school in lieu of the Fifth Block of Instruction. 

 Consider a boarding school model concept for needy students.  

 Provide certified teachers and instruction in the district preschool program. 

 Expand the preschool program to accommodate additional students.    

 Provide students with visuals such as half graduation ceremonies and 
digital badging opportunities.     

 Provide students with financial curriculum and coursework.     

 Parents should always make the final retention determination based on 
data and information.     

 Retention may not be necessary within a competency-based program. 

 Consider an alternative retention determination if parents are not engaged 
in their student’s learning. 

 
Youngquist provided an overview of slides that highlighted the three definitions of 
rigor, the seven myths and truths related to rigor, and questions for increasing 
rigor, and requested that the Board provide input and feedback.  Some of the 
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responses are as follows:   
 

 Rigor means challenge based on individual student needs. 

 Provide more supports and resources to better build trust between 
teachers and students.     

 Classroom trust is based on culture and climate.      

 Supports rigor definition three related to cognitive engagement.   

 Important to have rigor at the instructional level.  

 Increase teacher salaries, hire the most qualified teachers, and provide 
additional resources and supports to implement state and federal 
mandates.     

 Provide teachers with appropriate professional learning, but do not rely on 
it.   

 Provide daily support for teachers. 

 Cognitive engagement will change mindsets.     
   
Munn shared that district staff will develop a policy around third grade retention in 
the near future and will utilize input and feedback from tonight’s conversation.   
He invited the Board to attend some of the equity and learning sessions with Dr. 
Stembridge and instructional professional learning sessions to gain a better 
insight.        
 
A copy of the Retention and Promotion of Students presentation is appended to 
the November 18 Board minutes.    
 

III.  CONSENT AGENDA 
 

Shepherd moved and Yamrick seconded to approve the following items on the 
consent agenda as presented:   
 

 SunShare Amended Lease Agreement 

 Aurora Welcome Center Lease  

 Spring Cycle Charter Waiver Application/Resolution 

 Comprehensive Annual Financial Report for Fiscal Year Ended June 30, 
2014 

 APS Community Campus P-8 Attendance Area Recommendation 
 
Roll Call:  Drevon, Jorgensen, Lewis, Nelson, Shepherd, Wildman, Yamrick #8326 
 
Approved on a vote of 7-0 
 

IV.  BOARD WORK 
 

Ends Conversation 
 

Open Dialogue 
 
Board Handbook 
 
The Board reviewed revisions to the budget and expense section of the Board 
handbook.  Revisions will be provided to the Board prior to the annual Colorado 
Association of School Boards (CASB) convention.   
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The Board requested that Munn continue to provide an annotated one-page 
agenda outline that highlights specific outcomes of agenda items prior to 
inclusion in the Board agenda.   
 
Nelson expressed that the Board newsletter did not reflect his attendance at the 
CASB fall regional meeting.   Shepherd requested that information be updated on 
the Board website.   
 
Policy Perception Checklist  
 
Did the Board receive information at tonight’s meeting that requires a policy 
change? 
 
The Board did not received information that required a policy change. Shepherd 
noted that a broader conversation around diversity and hiring may be a future 
agenda topic. 
 
Did the Board receive information at tonight’s meeting that requires additional 
information or monitoring? 
 
Additional information will be provided to the Board.    
 
Board Self-Monitoring 
 
Shepherd shared that tonight’s conversation was significant and noted that work 
sessions are an important part of Board work.     
 

V.  CONCLUDING ITEMS 
Next meeting date 

 
The next meeting of the Board of Education will be held on December 2, 2014, at 
6:00 p.m. in the Dr. Edward and Mrs. Patricia Lord Boardroom of Educational 
Services Center 4.     
 

Adjournment 
 
The regular meeting of the Board of Education adjourned at 9:50 p.m.   
 
       _________________________ 

President  
 

 
      ATTEST _________________________ 

Secretary 
 



Priority Improvement and 
Turnaround Schools Unified 

Improvement Planning 

Aurora Public Schools 

Board of Education 

November 18, 2014 



CDE Accreditation 

• Districts will assign accreditation categories to 
schools. 

• In accrediting their schools, districts may choose to 
use state’s school performance framework. 

• Alternatively, districts may, in the local school board’s 
local discretion, use additional performance 
indicators. 

• Either way, each district’s accreditation of its schools 
must correlate with the state’s plan assignment and 
emphasize attainment of the four key performance 
indicators 



School-level Accreditation in APS 

• APS adopted the CDE School Performance 
Framework ratings as the system for 
accrediting schools of the district.   

 

• Reconsideration requests to CDE are made on 
behalf of schools where additional 
information indicates the school could qualify 
for a different rating (4 schools for 2014-15).  



Supports for Schools on Priority 
Improvement or Turnaround Status 

• Leadership Team Site Visits 

• Differentiated Support Structures 

• SIS and TIG Grants 

• Project Management for TIG Grants 

• External Audit 

• Learning Community Support Team 



Differentiated Support Structures 

• School and district staff identified ten 
organizational risks that would impact the 
relationship among district supports and 
schools.   

• After assessing these risks, schools were 
placed into one of three levels of support. 

• 80% of schools with Priority Improvement 
plan schools were placed into the top two 
levels of support. 



Unified Improvement Plans 

• Board members have copies of PI/TA UIPs 

• Presentation of UIP Summary and Progress of 
four PI/TA schools: 

– Aurora Central High School  

  (Priority Improvement Year 5, TIG) 

– Jewell Elementary (Turnaround Year 1) 

– Fletcher Community School (Turnaround Year 1) 

– Crawford Elementary (Improvement, TIG) 

 



School Presentations 



 
  Major Improvement Strategy # 1,  Curriculum Instruction: 

 
We provide differentiated professional learning that leads to rigorous, engaging first instruction 
which emphasizes literacy, language, and critical thinking across all content.  

  
75 hours of exclusive Professional 

Development with Dr. Marzano and Marzano 
Research Laboratory focused on:  

 
Instructional Design 

Student Academic Achievement 
Academic Growth 

Decrease of Academic Growth Gaps 
Increasing Academic Rigor 

Instructional Rounds 
Collaborative Teams and Learning 

Communities 
 
 
 

12 Hours of exclusive Equity Professional 
Development and Training with Metro State 

University focused on: 
 

Cultural Identity 
Relationship Building 
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  Major Improvement Strategy # 2,  Equity and Engagement: 

 
We foster a school culture in which all stakeholders have a shared responsibility to increase student achievement, 
attendance and create opportunities for students, parents and community to participate in preparing students with 
workforce readiness skills. 

 
 

F/R Lunch Minority Disability ELL Cath-up 

2011-2012 50 49 54 49 50 

2012-2013 45 44 44 44 46 

2013-2014 53 53 47 54 53 
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ACHS Growth Gaps 

2012-2013 2013-2014 2014-2015 

Behavior Q1 377 303 85 
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ACHS Behavior Events - Q1 

Reading Math Writing 

2011-2012 33.25 13.28 15.36 

2012-2013 35.61 11.37 16.33 

2013-2014 39.66 11.68 21.47 
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ACHS Academic Achievement 

Reading Math Writing ELL 

2011-2012 46 52 51 56 

2012-2013 48 40 46 51 

2013-2014 54 55 50 48 
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ACHS Academic Growth 



  Major Improvement Strategy # 3,  Communication and Accountability: 
 
We increase achievement and graduation rates while decreasing growth gaps, and drop-out rates by 
continual monitoring of attendance, and targeted interventions. 
 

4 yr Graduation Rate Drop Out Rate ACT 

2011-2012 43 10 14.9 

2012-2013 36.4 9 15 

2013-2014 42.2 8.8 15.2 
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Overall  
 

Process Schedule Resources Scope 

High Level 

 

Meeting planned  

objectives 

Meeting 

objectives 

some obstacles 

Not meeting 

objectives 

UIP  

Improvement 
Strategies 

UIP Change 
Management & 
Performance 

Improvement Strategy #1  
Curriculum and Instruction 

Change Management / Leadership 
Alignment / Communications 

Performance – Key Indicators & Data 
Collection 

• Have completed most of the tasks and provided evidence of 
completion. With data where available 
 

Scope Area Status Key Developments for Reporting Period 

ACHS TIG/ UIP 
Overall Status  

(as of 11/12/2014) 

Improvement Strategy #2         Equity 
and Engagement 

Improvement Strategy # 3 
Communication and Accountability 

Improvement Strategy #4 
Campus and Community 

• Have completed most of the tasks and provided evidence of 
completion. With data where available 

• initial meeting was difficult to set up,10/2 meeting ACHS became 
engaged in the project.  

• Collected data on all completed projects 

Complying with Overall plan 

• Have completed most of the tasks and provided evidence of 
completion. With data where available 
 

• Have completed most of the tasks and provided evidence of 
completion. With data where available 
 

• The change process has not been followed in all instances 



2014-2015 Jewell Theories of Action 
(Major Strategies) 

• 1. If Teachers understand how to formatively assess the use of specific skills to 

inform  and scaffold explicit instruction, students will collaboratively and 
independently apply skills across all content areas (WE TRUST OURSELVES TO 
FORMATIVELY ASSESS STUDENT PROGRESS) 

 

• 2. If teachers understand how to monitor student acquisition and application of 
specific skills to scaffold learning, then students will be proficient literate learners 
in all content areas.(WE KEEP A PULSE ON STUDENT LEARNING OVER TIME BY 
USING MULTIPLE MEASURES TO CROSS CHECK STUDENT PROGRESS) 

 

Sample of  actions in progress: 

• Piloting Units of Study   *Job-embedded coaching 

• Math intervention during NSE block                    * On-the- go dialogue 

• Peer observations                                                   *Instructional Rounds-Vertical 

• *Integration of content/literacy through inquiry 

 

 

 

 

Jewell 



Read Act 
Support 

Theory of Action Evaluation of 
effectiveness 
(Formative) 

Evaluation of Effectiveness 
(Summative) 

Reading 
Partners 
 1-1 
Tutoring 

If we implement 1-1 
reading intervention for  
50 students 2x a week @ 
45 min. per session,  we 
can expect our readers to 
double their rate of 
growth  

85% of students on READ 
Plan will demonstrate 2.4 
months  growth per 6 
weeks of 1-1 support, using  
K-1 Star Early Literacy 
Assessment and 2-4 Star 
Reading 
 

85% of students will 
demonstrate 2 years growth 
on DRA2 and PALS by May, 
2015, in phonics, vocabulary, 
oral language  fluency, 
phonemic awareness 
comprehension 

Chris Hoyos 
Consultant 
 
2 days a 
month 

If our teachers(with Read 
Students) receive job-
embedded coaching on 
how to link reading, 
writing, Words Their Way 
in small group 
Instruction, reading 
achievement will 
accelerate for students on 
Read Plans 
 
 

85% of students on READ 
Plan will demonstrate 2.4 
months  growth per 6 
weeks of 1-1 support, using  
K-1 Star Early Literacy 
Assessment and 2-4 Star 
Reading 
 

85% of students will 
demonstrate 2 years growth 
on DRA2 and PALS by  
May, 2015, in phonics, 
vocabulary, oral language  
fluency, phonemic awareness 
comprehension 
 

Jewell 



Differentiated 
Support  

Theory of Action Evaluation of 
effectiveness 
(Formative) 

Evaluation of 
Effectiveness 
(Summative) 

.5 MTSS Support(RTI) 
Jan,’15-May ’15 
 
(Risk Factors-SPF- low 
growth in  reading, 
writing, math) 
 

When teachers receive 
job-embedded 
coaching on 
identifying, 
implementing, 
monitoring and 
documenting the 
effectiveness of  Tier 2-
3 interventions, 
teachers will be 
independent at these 
practices 

85% of Jewell teachers 
will be independent at 
identifying, 
implementing, 
monitoring, and 
documenting 
academic and 
behavior intervention 
for students in the 
classroom 

The number of 
students in the MTSS 
process will increase 
from  3% to 30%. 
 
The number of 
referrals decreases 
from 215 referrals in 
‘13-’14 to 125 
referrals in ‘14’15 

$5,000 Testing 
support for New 
Comers to Jewell 
(Risk Factor-Increase 
instructional Time) 

When we give teachers 
baseline data on new 
students, teachers can 
use data to 
immediately inform 
instruction, increasing 
the students 
opportunity to become 
engaged in learning 
immediately. 

From Nov. 3-14,  10 
new students enrolled 
at Jewell, in 8 
classrooms. 
8 teachers increased 
student contact time 
by a total of 30 hours, 
by having testing 
support. 

Teachers will increase 
instructional  time by 
2 ½ hours per new 
student  they receive 
during the 2014-2015 
school year. 
 

Jewell 



1st Quarter Behavior Data 
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Additional Resources-Fletcher Community School 
Support Outcome Impact 

Catapult Consulting  
Jane Shirley & Andrew 
Bisaha 

Align the staff on the end results of 
the school based on the Pilot 
School proposal 

All staff will have a shared belief and 
understanding of the end results and action 
steps needed to move our school forward. 

Executive Coach 
Michelle Barone 

Increase the ability of 4th/5th grade 
teachers to plan literacy lessons 
using the Common Core Standards 

Teachers will understand how to plan grade 
level lessons in order to improve instruction 
and accelerate student leaning/achievement. 

Assistant Principal 
Katrisha Rinnan 

Build the capacity of teachers by 
serving as an instructional leader 

Teachers will implement best practice and 
differentiate their instruction in order to 
accelerate student learning/achievement. 

Social Worker  
Rachel Fox 
 
Behavior Support 
Anna Cantu 
 
 
 
 

Support the social-emotional 
needs of students 
 
Collaborate with teachers on 
effective classroom management 
strategies & interventions 

Students will be able to self-regulate their 
emotions in order to solve problems 
independently. 
 
Teachers will develop effective 
classroom management strategies 
in order to support the social- 
Emotional needs of their students. 
 

November 18, 2014 Fletcher 



November 18, 2014 

Major Improvement Strategies 
 

#1:  We will work collaboratively as a K-5 staff to vertically align our curriculum 
across all content areas in order to increase student achievement. 

 

#2:  We will develop our understandings around differentiated instruction and 
implement research-based instructional strategies for differentiation across grade 
levels in all content areas in order to increase achievement across all student 
groups. 

 

#3:  We will base our instruction on grade level or higher expectations through 
effective data analysis, understanding the content, having thorough knowledge of 
what grade level proficiency looks like, and making effective decisions on 
instructional approaches needed to move students toward grade level proficiency 
and beyond.  
 

 

Fletcher 



K-2 Literacy 
Intervention 

K-1 Intervention Groups January-May 2014: 

 

 

 

 
 

 

Intervention Support: 

• 29 K/1st grade below grade level students   

• DRA2 Growth: 3 levels (1 student), 2 levels (14 students), 1 level (12 students), & 0 
levels (2 students) 

• Less than 10% of the students in an intervention group required a READ plan 

November 18, 2014 

Impact of having a K-2 
literacy interventionist 

Grade # of Students in 
Intervention 

# of Students in 
Intervention Placed on 
READ Plan 

# of Students not in 
Intervention Placed on 
READ Plan 

K 13 1 0 

1 16 1 14 

Fletcher 



Q1 Reading Growth 
Number of levels of growth 1st/2nd grade students made on DRA2 

 

 

 

 

 

 

 

 

Intervention Support: 

• 26 students in 1st /2nd grade below grade level/READ plan students   

• 96% of the students have grown one or more text levels 

• 69% of the students have grown two or more text levels 

 

 
November 18, 2014 
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Overall  
 

Process 

Schedul

e 

Resource

s Scope 

High Level 

 

Meeting planned  

objectives 

Meeting 

objectives 

some obstacles 

Not meeting 

objectives 

UIP  

Improvement 

Strategies 

UIP Change 

Management & 

Performance 

Improvement Strategy #1  
Writing Proficiency 

Change Management / 
Leadership Alignment / 
Communications 

Performance – Key Indicators & Data 
Collection 

• Completed most of the tasks, there is evidence of completion and 
data on how effective the goal/ strategies are. 

 

Scope Area Status Key Developments for Reporting Period 

Crawford TIG/ UIP 
Overall Status  

(as of 11/03/2014) 

Improvement Strategy #2         
Teaching Learning Cycle in Math 

Improvement Strategy # 3   
Reading Proficiency 

• No issues they have made suggestions on improving the process 

• Data collection is on going and shows growth in all 
areas 

Complying with Overall plan 

• No Issues we have processed changes, using version control 

• Completed most of the tasks, there is evidence of completion and 
data on how effective the goal/ strategies are. 

 

• Completed most of the tasks, there is evidence of completion and 
data on how effective the goal/ strategies are. Three of the goals 
are on hold until there is capacity in the staff. 

 



Major Improvement Strategy # 2:  

          Utilizing the Standards Based Teaching and 

Learning Cycle in Math 

11/24/2014 Picking Up The Pace! 21 

Plan a daily standards 
based lesson focused on a 

power standard and 
create a formative 

assessment to assess the 
learning  

*this will include a writing 
component (Week 1) 

Debrief students' 
performance on the    

formative assessment and 
plan for deployment 

lessons to target students'  
next steps (Week 2) 

Use "deployment" to 
provide students with an 

intervention or 
enrichment lesson to 

target students' needs 
around the power 
standard (Week 3) 

Debrief students' progress 
on the power standards 

from deployment lessons 
around the power 
standard and the 

common formative 
assessment (week 4) 

Crawford 



 Major Improvement Strategy # 3: Building Understandings of  all the 

 Components of Reading and How to Teach and Assess  

Students’ Needs Around These           

11/24/2014 22 

Debrief students' 
performance in reading as 

meeting or not meeting 
benchmark/Debrief 

students' progress around 
mastery of their lowest 

deficit skill 

Plan for 
intervention/enrichment 

lessons to target students'  
lowest deficit skill 

Use "deployment" to 
provide students with an 

intervention or 
enrichment lesson to 

target students' lowest 
deficit skills  

Crawford 



  Planning rigorous and relevant lessons at 

Crawford 

11/24/2014 
 

 
23 

This model will ensure MASTERY of learning around the  learning target. 

We will provide students with FEEDBACK during our guided practice and independent 
practice.   

We will assess learning  through  FORMATIVE EVALUATION during our guided practice 
and independent practice.  Our assessment will include a WRITING component. 

We  will facilitate the learning through QUESTIONING during our guided practice and 
independent practice. 

During our demonstrations, we will provide WORKED EXAMPLES to help students 
understand proficiency so they can begin to self regulate. 

Create CHALLENGING GOALS aligned to our standards based learning targets 
(TEACHER CLARITY). Our learning targets will be communicated using the 5 Step 

Process. 
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Crawford 



Thank You 



The Retention and Promotion 
of Students 

Aurora Public Schools 

Draft 11.10.14 



APS Retentions 2008-2014 

Grade 2008 2009 2010 2011 2012 2013 2014 

KG 18 19 20 12 13 9 3 

01 10 17 9 4 7 5 4 

02 5 6 4 1 1 2 1 

03 3 4 1       1 

04 5 1   2   1 1 

05 4 1 1   1 1 1 

06 2             

07 1 1   1     2 

08     1 2   1 2 

Total 48 49 36 22 22 19 15 



READ Act HB 12-1238 
on Grade 3 Retention 

IT IS THEREFORE THE INTENT OF THE GENERAL ASSEMBLY THAT EACH LOCAL 

EDUCATION PROVIDER THAT ENROLLS STUDENTS IN KINDERGARTEN OR FIRST, 

SECOND, OR THIRD GRADE WILL WORK CLOSELY WITH THE PARENTS AND 

TEACHERS OF THESE STUDENTS TO PROVIDE THE STUDENTS THE INSTRUCTIONAL 

PROGRAMMING, INTERVENTION INSTRUCTION, AND SUPPORT, AT HOME AND IN 

SCHOOL, NECESSARY TO ENSURE THAT STUDENTS, BY THE COMPLETION OF THIRD 

GRADE, CAN DEMONSTRATE A LEVEL OF COMPETENCY IN READING SKILLS THAT 

IS NECESSARY TO SUPPORT THEM IN ACHIEVING THE ACADEMIC STANDARDS AND 

EXPECTATIONS APPLICABLE TO THE FOURTH-GRADE CURRICULUM. 

IT IS FURTHER THE INTENT OF THE GENERAL ASSEMBLY THAT EACH LOCAL 

EDUCATION PROVIDER ADOPT A POLICY WHEREBY, IF A STUDENT HAS A 

SIGNIFICANT READING DEFICIENCY AT THE END OF ANY SCHOOL YEAR PRIOR 

TO FOURTH GRADE, THE STUDENT'S PARENT AND TEACHER AND OTHER 

PERSONNEL OF THE LOCAL EDUCATION PROVIDER DECIDE WHETHER THE 

STUDENT SHOULD OR SHOULD NOT ADVANCE TO THE NEXT GRADE LEVEL 

BASED ON WHETHER THE STUDENT, DESPITE HAVING A SIGNIFICANT 

READING DEFICIENCY, IS ABLE TO MAINTAIN ADEQUATE 

ACADEMIC PROGRESS AT THE NEXT GRADE LEVEL. 



READ Act HB 12-1238 
on Retention 

Year 3: 2014-15 Year 4: 2015-16 Year 5: 2016-17 

 
For K-3 students completing 
the year with a Significant 
Reading Deficiency, retention 
conversation is required, and 
the parent makes the final 
decision. 
  

 
For K-3 students completing 
the year with a Significant 
Reading Deficiency, retention 
conversation is required, and 
the parent makes the final 
decision. 
  
 

 
For K-2 students completing 
the year with a Significant 
Reading Deficiency, retention 
conversation is required, and 
the parent makes the final 
decision. 
 
For 3rd grade students 
completing the year with a 
Significant Reading Deficiency, 
retention conversation is 
required and is subject to the 
Superintendent’s or his/her 
designee’s approval. 



READ Act HB 12-1238 
on Grade 3 Retention 

• 22-7-1207. Advancement - decision - parental involvement. (1) BEGINNING NO LATER THAN 
THE 2013-14 SCHOOL YEAR, IF, WITHIN FORTY-FIVE DAYS BEFORE THE END OF ANY SCHOOL 
YEAR PRIOR TO A STUDENT'S FOURTH-GRADE YEAR, A TEACHER FINDS THAT A STUDENT HAS 
A SIGNIFICANT READING DEFICIENCY, PERSONNEL OF THE LOCAL EDUCATION PROVIDER 
SHALL PROVIDE TO THE STUDENT'S PARENT THE WRITTEN NOTICE DESCRIBED IN 
SUBSECTION (2) OF THIS SECTION; EXCEPT THAT THE PROVISIONS OF THIS SECTION SHALL 
NOT APPLY IF: 

• (a)    THE STUDENT IS A STUDENT WITH A DISABILITY WHO IS ELIGIBLE TO TAKE THE 
ALTERNATIVE STATEWIDE ASSESSMENT, OR THE STUDENT IS IDENTIFIED AS HAVING A 
DISABILITY THAT SUBSTANTIALLY IMPACTS THE STUDENT'S PROGRESS IN DEVELOPING 
READING SKILLS, RESULTING IN THE STUDENT'S SIGNIFICANT READING DEFICIENCY; 

• (b)    THE STUDENT IS A STUDENT WITH LIMITED ENGLISH PROFICIENCY, AS DEFINED IN 
SECTION 22-24-103, AND THE STUDENT'S SIGNIFICAN READING DEFICIENCY IS DUE 
PRIMARILY TO THE STUDENT'S LANGUAGE SKILLS; OR 

• (c) THE STUDENT IS COMPLETING THE SECOND SCHOOL YEAR AT THE SAME GRADE LEVEL. 



APS “RTI Manual” Guidance on 
Retention of Students 

Grade-Level Retention Considerations  
• Retention of students is an option for students at any grade level who, after intensive 

interventions as determined through the RtI process, are performing below established 
targets. For most students struggling to keep up, retention is not a satisfactory solution; nor 
is promotion. Understanding why a particular student has fallen behind points to the best 
course of action. Response to intervention is a process of ongoing and diagnostic assessment 
that help schools develop intervention strategies that stop the cycle of failure and that 
accelerate learning. Accordingly, retention should be considered only after the following 
factors have been considered and documented:  
– Student is performing significantly below established targets in at least two of the three content 

areas of  reading, writing, and math  
– There is evidence of insufficient academic growth as determined through the RtI process  
– Chronological age of student and maturity of student  
– Language proficiency  
– Whether or not the student has an IEP  
– Attendance record/truancy  
– Transiency  
– Previous grade retention  
– Consideration of retention for students having limited English proficiency must follow the process in 

the ELL section of this guidebook.  
– Retention may be considered at any time of the school year, not just at year-end. Regardless of what 

time of year a retention occurs, retention procedures must be followed.  

 



Research on Retention and 
Social Promotion 

• There is little, if any, evidence that the Retention or Social 
Promotion of a student, alone, serves to increase their ability to 
achieve at a higher level. 

• Retention is often related to lower achievement of students as they 
advance through the grade levels 

• Retained students typically have a more negative attitude toward 
school and higher absenteeism than students who are socially 
promoted 

• Retained students are 5-10 times more likely to drop out of high 
school than non-retained students 

• High poverty, ELL, Black or Latino Males, students with frequent 
school changes and students with parents having low educational 
attainment are more likely to be retained.  Black males are five 
times more likely to be retained. 
 
 
 



Research on Retention and 
Social Promotion 

• There is a high correlation between student retention and 
future referral to special education programming 

• Retention is predictive of emotional distress, low self-
esteem, poor peer relations, drug/alcohol use, sexual 
activity, suicidal intentions and violent behaviors during 
adolescence 

• Retention combined with specific interventions may result 
in the advancement of student learning 
 

Resources: 
– Ending Social Promotion: The Effects of Retention (March, 2004) 
– NASSP: Retention and Social Promotion (Sept, 2012) 
– UChicago CCSR (April, 2014) 
– Education Innovation Institute (September, 2011) 

 

 
 



Alternative Responses 

Retention is not the only response to social promotion. Other 
strategies focus on catching problems well before students are 
required to take high-stakes tests.  
 
They include:  

 

• Close monitoring begun in the earliest grades 
• Frequent, high-quality classroom assessments to inform 

instruction 
• Intensive tutoring tailored to specific needs 
• Summer school and before- and after-school programs to 

provide extra learning time 
• Efforts to increase parental engagement 
• Implementation of Multi-Tiered Systems of Support 
• Highly effective Early Childhood Education Programming 
• Highly effective English Language Acquisition programming 

 
 



Retention and Social Promotion 

• Guiding Questions for Conversation: 
1. What are the most important values that should 

represent the APS perspective on retention and 
social promotion? 

2. Who should make the final decision in regard to the 
retention or promotion of a student? 

3. Would greater investments in Early Childhood 
Education be a valid response to mitigating the 
“need” for retention in the elementary years? 

4. Should we focus on the creation of more time for 
students who need more time? 

 

 



Retention and Social Promotion 

• Guiding Questions (cont’d): 

5.  Aurora Public Schools socially promotes high 
 school students at each grade level with “year of 
 school” (freshman, sophomore, junior, senior), 
 defined by the number of years a students has 
 been present for school.   

 Should students, instead, have their “year of 
 school” identified by credits earned?” 

 



Rigor Defined 

Directors of the APS Board of Education: 

 

Create your own quick definition- two minutes 
to write… 

 



Rigor 

Definitions for Rigor:   
 
① Instruction, schoolwork, learning experiences, and educational 

expectations that are academically, intellectually, and personally 
challenging.      The Glossary of Education Reform 

 
① A Quality of instruction that requires students to construct 

meaning and impose structure on situations rather than expect to 
find the already apparent.     Lauren Resnick, 1987 

 
① Cognitive Engagement: Involves compreneding complex concepts 

and issues and acquring difficult skills.  It conveys deep (rather 
than surface-level) processing of information whereby students 
gain critical or higher-order understanding of the subject matter 
and solve challenging questions.     Boykin and Noguera, 2011 

 



Rigor: “7 Myths” (Robyn Jackson, 2011) 

① Rigor means more work 
② Rigor means work is harder 
③ If you have rigorous standards you automatically 

have a rigorous course 
④ Rigor is a matter of content 
⑤ Younger students cannot engage in rigorous 

learning 
⑥ Rigor is only possible after students have 

mastered the basics 
⑦ Rigor is for the elite 



Rigor: “7 Truths” (Stembridge) 

① Rigorous Instruction asks students to make 
nuanced judgments 

② Rigorous Instruction requires effortful learning 

③ Rigorous Instruction is intentional 

④ Rigorous Instruction involves uncertainty 

⑤ Rigorous Instruction builds self-regulation skills 

⑥ Rigorous Instruction is relevant 

⑦ Rigorous Instruction is relative 



Questions for Increasing Rigor 
(Stembridge) 

① How does the lesson build trust? 
② How does the lesson allow for adults to know students better? 
③ Does the lesson have a clear objective? 
④ How does the lesson incorporate prior knowledge? 
⑤ Does the lesson provide a range of opportuities for students to 

demonstrate understanding? 
⑥ Does the lesson anticipate the common misconceptions? 
⑦ Are there opportunities for individualization/ differentiation built into 

the lesson? 
⑧ How does the lesson lead students to employ critical thinking? 
⑨ Does the lesson plan make connections to real-world applications? 
⑩ Does the lesson lead students to consider multiple solutions to a 

problem? 
 



Rigor: Guiding Questions 

1. Do the definitions of “rigor” provided above 
align with your view of what “rigor” should look 
like in the classroom?  Why or why not? 

2. Will a greater emphasis on “rigor” in the 
primary years be an effective response to the 
challenges in early literacy that our students are 
experiencing? 

3. Will it be possible to significantly increase the 
level of “rigor” in every primary classroom 
without a more significant investment in the 
professional learning of our teachers? 
 

 
 




